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PROJECT OVERVIEW   
 

http://set2clil.tryavna.eu  

 
The project SET2CLIL or ‘Technology-enhanced Social Entrepreneurship Training based on 
Content and Language Integrated Learning’ is a Strategic Partnership under the Erasmus+ 
Programme in the field of Vocational Education and Training. It involves partners from 
Bulgaria, Ireland, Romania, Spain and Turkey.  
 
The project outputs provide for acquiring skills in 3 key competences in just 1 training 
course. 

 

 

Intellectual Outputs 

 
Intellectual Output 1: Competence-based  
Curriculum in Social Entrepreneurship  

The SET2CLIL Curriculum focuses both on each of the different language competences 
(reading, writing, speaking and listening) and on the learning outcomes related to social 
entrepreneurship. Assessment methods and approaches аre tackled with regard to both the 
content and the language.  
 
The curriculum outcomes and each module are available to download in pdf and in different 
e-book formats: epub, mobi, azw3, lit. You can read these on your e-reader by choosing the 
format accordingly. The responsive web layout of the curriculum section allows for using it 
on mobile devices. 
 
The curriculum is intended for about 100 training hours and covers 5 modules. There are 
flexible options around delivery outlined later in this trainer’s guide. 
 
Each module’s kits have been developed by a local team from a different partner country: 

3 in 1 

Social 
Entrepreneurship 

Foreign 
Language ICT 

http://set2clil.tryavna.eu/
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 Module 1: Social Entrepreneurship (ProF – Romania) 

 Module 2: Social Business Plan (IRMA - Spain) 

 Module 3: Personal Development in Social Entrepreneurship (Av. Mahmut Dusun MTAL - 

Turkey) 

 Module 4: Support for Social Enterprises and Evaluating Success (Infocenter – Bulgaria) 

 Module 5: My Potential as a Social Entrepreneur (MIC – Ireland) 

This allowed for sharing expertise in different fields of education and training – VET, adult, 
school, high education. This is the reason why, the repository does not offer a unified 
approach to the training materials but provides examples of different styles of teaching and 
training which users can choose from. 
 
Intellectual Output 2: eRepository  
of CLIL material in Social Entrepreneurship  

All materials related to the SET2CLIL curriculum can be found in the eRepository.  
 

Kits 

30 lessons plans, many videos, presentations and learner-centered activities have been 
created to assist colleagues in teaching the 5 modules of the curriculum in Social 
entrepreneurship. Although these are not exhaustive and could be further enriched we 
believe they will be beneficial to both trainers and learners. 
 
The eRepository contains many videos to support the delivery of the curriculum. Some of 
them are existing, and free to use, videos our team has sourced to support teaching 
activities. Others have been created by us, to match the specific needs of SET2CLIL. The 
latter are not professional videos, however they do address important elements within 
SET2CLIL, so we hope both trainers and learners will find them useful. In addition, some of 
our videos are voiced by non-native speakers which provide learners with an exposure to 
different European accents. This will add to the development of learner’s listening skills. 
 
The required English language level of the European language framework is A2, the targeted 
level is A2+. 
 

Case studies  

30 case studies from 5 European countries will assist trainers who want to try CLIL for teaching social 

entrepreneurs, and help them provide learners with real-life cases both from their local regions and 

at European level. 

 

Other  

 Help – a summary of useful information on how to best use the eRepository. 

 Search  –  (will add when ready) 

 Contact form – users can directly approach the project team 

 Useful links –  a resource bank of useful Social entrepreneurship and CLIL materials and 

resources in different formats 

 ePortfolio –  the ePortfolio supports students engagement in, and reflection on, their 

learning as they complete SET2CLIL.  

http://dusunktl.meb.k12.tr/
http://dusunktl.meb.k12.tr/
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All resources (SET2CLIL Curriculum, SET2CLIL eRepository and SET2CLIL trainer’s guide) are 
created as open educational resources (OER) and are accessible online through the project 
web site at: set2clil.tryavna.eu  
 
The project team expects that users will refer to the project when using any of the SET2CLIL 
materials. The project website can be used as the referencing source 
(http://set2clil.tryavna.eu).   
 
Intellectual Output 3: Trainer’s Guide  

The trainer’s guide serves two functions, Firstly, it provides trainers with general information 
on both CLIL and social entrepreneurship. Secondly, it supports trainers in the specific 
delivery of the SET2CLIL curriculum.  
 

 
 
Please note: The kits in the eRepository do not have the ambition to cover the whole 
curriculum and trainers might need to create their own additional materials, especially for 
topics focused on issues from a national context, such as, national supports and policies for 
social entrepreneurs and national networks.  

 

ABOUT SOCIAL ENTREPRENEURSHIP  

What is social entrepreneurship? 

Social entrepreneurship is about how to start, build and run a business that changes and 
improves the world. 

Who are the social entrepreneurs? 

Social entrepreneurs are individuals with innovative solutions to society’s most pressing 
social problems. Bill Drayton (2004), social entrepreneur and founder of the Ashoka 
Foundation said, “Social entrepreneurs are not content just to give a fish or teach how to 
fish. They will not rest until they have revolutionized the fishing industry.”  

SET2CLIL Curriculum 

eRepository 

Trainer's 
Guide 

http://set2clil.tryavna.eu)/
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Why Social Entrepreneurship? 

 The number of social enterprises in Europe is increasing.  

 In many cases social entrepreneurship is the main, if not the only, development potential in 

some areas of Europe, the rural regions in particular.  

 Some 14% of the population in the EU’s predominantly rural regions suffer from 

employment rates of less than half the EU average.  

 Social economy is an important pillar of the European economy, representing some 10% of 

GDP.  

 More than 11 million workers or 4.5% of the active EU population are employed in the social 

economy.  

 One in every four new businesses set up each year is a social business 

 

ABOUT CLIL 

What is CLIL? 

CLIL stands for Content and Language Integrated Learning. CLIL allows learners to use the 
language as they learn it, rather than learning it for use later in life. 
 

 

Advantages of CLIL 

CLIL is a term coined by David Marsh and Anne Maljers in 1994 as an approach for learning 
content through a foreign language, thus teaching both the subject and the language. As 
CLIL describes an evolving approach to teaching and learning where subjects are taught and 
studied through the medium of a non-native language it can be of particular interest in 
vocational settings.  

 CLIL provides opportunities for students to use their new language skills now not in the 

future. 

 CLIL increases the opportunities for language learning and practice.  

 CLIL integrates a variety of ICT tools and provides for "hands-on" trainings.  
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 CLIL nurtures self-confidence in young learners and those who have not responded well to 

formal language instruction in general education.  

 CLIL enhances cognitive processes and communication skills.  

 CLIL encourages intercultural understanding and community values which are present in 

Social Entrepreneurship as well.  

Major drivers for CLIL 

 The acute need for educational adaptation and integrated solutions in a rapidly changing 

world  

 The positive learning outcomes achieved 

The experience of learning about Social Entrepreneurship through the medium of English is 
more challenging and intensive as there is more exposure to the language and learners 
acquire knowledge, competences and skills using time more efficiently and being more 
motivated. 
 

CLIL Advantages and Challenges: A Study 
 

 

 
 
 
The following summary of comments is based on interviews among 66 teachers and trainers 
in Bulgaria, Ireland, Spain, Romania, and Turkey. The comments of 49 members of the 
Innovative Teachers Facebook Group and 21 members of the CLIL Facebook Group have 
further contributed to our attempt to understand how teachers and trainers really feel 
about CLIL and what support they really need. These comments are intended for developers 
of CLIL materials for secondary students and adults. They have been taken into account 
when developing our SET2CLIL eRepository of training resources to teach social 
entrepreneurship through English. 
 

Language at 
service of 

subject 
competences 

Content can stimulate 
interest in langauge 

 

Content 

+ 

Language 

 

CLIL 
advantages 

L2 skills  are developed 
and  applied in a 

meaningful context 

Increases 
exposure to L2 

Both 
teachers and 

learners 
develop 

Helps develop up-to-date 
skills 

 

Allows for 
communication 

in teaching 
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This is not exhaustive research but provides enough information on the advantages of CLIL 
as seen by teachers and trainers, as well as the challenges they face or they think they might 
face if they were to use CLIL in their everyday work. Below is a summary of the advantages 
and challenges with a comparison of the advantages to the challenges as commented by the 
teachers and trainers. Further elaboration of findings of this study can be seen in appendix A 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 
 

CLIL Advantages 

 Teaching language + content 

 Learners get an awareness of 

the complexity of teaching and 

learning 

 Language at service of subject 

competences 

 Increases exposure to the 

second language 

 Key language skills developed 

and applied in a meaningful 

context 

 Broadening of general 

vocabulary and  deepening of 

specialist vocabulary 

 Allows for communication in 

teaching 

 Development of both teachers 

and learners 

 Helps develop up-to-date skills, 

has the potential to improve 

economic conditions 

 

CLIL Challenges 

 Getting the balance between them 

 High intellectual involvement 

during CLIL classes is needed 

 Time needed for acquisition of key 

vocabulary 

  Extra work load and challenges 

for  students 

 Limited range of resources and 

difficulty in selecting suitable 

content 

 Unsatisfactory language level of 

subject teachers 

 Unsatisfactory level of content 

knowledge of language teachers 

  Assessing content and language 

at the same time 

 Learners can be inaccurate when 

communicating content in the L2 

 In some places no national 

policies on CLIL, no extra support 

for CLIL teachers 

  Time-consuming 

  Cannot save curriculum time 
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Recommendations to developers of CLIL teaching materials 

CLIL is a challenging approach for teachers. This is why CLIL teaching materials and trainer 
guides should be simple and providing detailed guidance. 
 
CLIL is a challenging approach for students as well. It demands a lot of intellectual effort. 
This is why fragmentation, visualization and other types of support should be used to 
support learners’ understanding. Students should be guided carefully through input and 
output. 
 
Motivating and appealing training materials are needed to make social entrepreneurship 
through CLIL an attractive subject to teach and learn. 

Conclusions  

No one of the interviewed has ever tried CLIL in teaching social entrepreneurship. SET2CLIL 
project opens a door to CLIL application in this field and in VET as a whole. 
 
In Spain, for example, the Set2CLIL approach to teaching social entrepreneurship is seen as 
an opportunity to improve the capacity of social entrepreneurs and further help them 
influence social change beyond borders. 
 
SET2CLIL Project is a solution to the above-described challenges as it provides for studying 
content through different perspectives. The materials created are meant to develop strong 
links across each module, supporting the principle of scaffolding and enabling learners to 
reflect as they progress. The pre-defined learning outcomes will help both trainers and 
learners carefully plan the learning process. The content allows learners to reflect and 
consolidate their learning. They will have prepared an e-portfolio on an ongoing basis 
throughout the course. The students will exit the programme with a practical output in the 
form of a social business plan. 
 
SET2CLIL Project is a step forward to promoting CLIL in the educational systems. Moreover, 
it has challenged the VET systems in the participating countries to try CLIL as an innovative, 
challenging but also a rewarding approach which is worth trying.  
 
 

CLIL PRACTICE AND ASSESSMENT  
 

The objectives of this part of the Teacher Guide are directed to raise the trainers/teachers 
awareness of becoming acquainted with: 

 the characteristics of CLIL teaching versus other instruction and  assessment/testing in CLIL 

contexts;  

 the uniqueness of assessment in CLIL classes: its key terms and principles;  

 examples of self-assessment test, assessment scheme and hints useful for teaching practice.  
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CLIL versus other instruction methods 

Differences  

 CLIL classrooms use as a medium of instruction and classroom interaction a language (L2)  in 

which the learners’ (and usually also the teachers’) level of proficiency is somewhat or even 

considerably lower than in their L1 and in our cases the minimum level for teacher is B1 and 

for students A2 according to the Common European Framework of Languages.  

 This represents a double burden: the need to learn both new content and to use their 

available  language resources effectively to understand and produce meanings in L2 , and 

continuously develop their resources  

 It is likely that both learners and teachers need to develop their strategic competence 

beyond what would be adequate in non-CLIL classrooms 

 It is also likely that learners need to develop their linguistic awareness and their 

comprehension-monitoring beyond what would be normally needed 

 It is likely that students in CLIL classrooms need more tolerance for ambiguity, more stress-

tolerance and a higher anxiety threshold 

Similarities  

 CLIL classrooms are institutional educational contexts like other classrooms 

 The cultural context is the same (L1 matrix culture) 

 Learners usually have extensive prior experience of learning and studying in classrooms 

 CLIL instruction has predetermined content (curriculum)  

 CLIL teachers need to know and learn to use consciously the basic discourse/genre 

conventions in their subject  

Thus it seems highly useful to have what Lyster (2007), and others, advocate for CLIL: a 
“counterbalanced approach” which means there is need to combine content-focused and 
language-focused elements in a well-planned curriculum/program/course (which can be 
downloaded from our website www.set2clil.tryavna.eu. Where there are goals defined both 
for content and language learning. In order to be successful in our 
curriculum/course/eRepository the teacher has to provide at suitable intervals coherent, 
longer descriptions and explanations, in order to provide input to develop comprehension 
for further knowledge acquisition via L2 which is English. This also applies to learners: they 
need to be challenged to provide also longer oral responses and read longer texts. 
 
What the classroom context can do is to create a community with its own cultural reality, 
with its own conventions of what is feasible and appropriate in such a context which is 
bound to set limits on what language learners are explicitly taught, and these cannot of their 
nature contain “real world communication.” But the crucial point is that this is not language 
to be learned as such, but language to be learned from (Widdowson 1998, 33)  
 
The novelty of our endeavour is to rely on modern IT technology, using it as a tool of 
virtuality which is providing new opportunities to join a community which is external to the 
normal teaching context.  

 

http://www.set2clil.tryavna.eu/
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What is Assessment? 

Although assessment is considered to be a part of evaluation, it is more oriented to the 
learner (e.g. their knowledge, progress or achievement) and plays the role of a “tool for 
learning rather than the end of the learning process” (Williams, 2003). This implies that it is 
not only focused on the final level of a learner’s knowledge, but that the process of its 
development is equally, or even more important. Since CLIL methodology integrates the two 
phenomena of content and language, it is quite natural to assume that both aspects should 
be assessed. The key rule for assessment in CLIL classes can be better understood by 
following the link: https://www.youtube.com/watch?v=Kc9_dDlEkT8 
 
Another question arises: which is the language of assessment? The logical answer is that the 
content that was taught in the L2 needs to be assessed in the L2 as well. (Massler, 2011, p. 
121) 
 
However, the teachers in CLIL classes should be aware of the subordination of language to 
content. Foreign languages serve as means of instruction, not as superior goals of CLIL 
education. If this is not acknowledged, the dominance of language could “lessen 
comprehension of subject knowledge, reduce participation in the classroom discourse, and 
lead to subject learning goals being compromised” (Kiely, 2011) is one opinion. On the other 
hand content counts but also language counts therefore a “counterbalanced approach” is 
desirable for optimal impact of CLIL. Not just rich input, trusting language proficiency to 
improve through it, but also focus on developing language resources (Alister Cumming, 
2009) is needed. 

Who assesses?  

 Assessment by teachers (in/for CLIL instruction)  

 Assessment by learners in CLIL instruction (process, outcome, self-assessment/monitoring)  

 Assessment by peers  

Assessment is a procedure to elicit/describe learner behaviour in a specific domain of 
content. What assessment, and assessment in CLIL is no exception, has to fulfil is general 
quality criteria from which two are the most essential: validity and reliability. Both refer to 
the quality of the assessment activity, not in the first instance to the test/assessment 
instruments but what may be valid/reliable are “tests in action”. The validity and reliability 
of assessment is also context-dependent: therefore all tests and other assessment 
procedures have to be appropriate for the context.  
 
Validity refers to the validity of interpretations of test/assessment outcomes. Are the 
interpretations, decisions, actions based on the assessment justified by the evidence 
collected and are they supported by what is the current theoretical view of the knowledge, 
skills, competencies, attitudes etc. (“construct”) assessed? Assessment is valid if the 
assessment procedures are on target, that is, they focus on the construct and display a 
minimal influence of construct-irrelevant factors. Valid tests measure what they are 
intended to measure.  
 
Reliability is a related concept but is not synonymous with validity as it takes into account 
the fact that all assessment/testing contains some potential for errors of various kind. The 
smaller the part of error the more reliable is the assessment. Reliable assessment is 
accurate, precise and consistent: the same or similar performance is rated (almost or 

https://www.youtube.com/watch?v=Kc9_dDlEkT8
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roughly) the same (a) if the assessment is repeated and (b) if different raters judge it 
independently of each other. 
 
A third general quality standard refers to fairness in assessment and the use of assessment. 
Like validity and reliability, fairness is related to the whole process of assessment. Fairness is 
a complex question and there are different views of fairness: the absence, or adequate 
control, of bias in favour of some individuals/groups in terms of content, assessment 
method, assessment conditions etc. is an important requirement.  
 
In addition to these general quality standards, assessment needs to be responsive to the 
pragmatic considerations: cost, time, effectiveness and efficiency, in short practicality and 
usefulness.    
 
Particular traits of assessment are bound to the different types of assessment, and they can 
be divided as follows:  

 formal vs. informal assessment, 

 formative vs. summative assessment and 

 holistic vs. analytic assessment (Hönig, 2009).  

The difference between formal and informal assessment is in the manner of applying 
different assessment techniques, whether in CLIL classes or in ordinary ones. According to 
Navarete et al. (1990, p. 2), “informal assessment techniques can be used at any time 
without interfering with instructional time”. Such techniques occur in a more casual manner, 
during or after the lesson. The teacher can use:  

 verbal praise,  

 facial expressions or 

 gestures to assess a learner’s work and learning progress. 

When assessing their learners, the CLIL teacher must consider both the criteria for the 
content-subject assessment and the criteria for the foreign-language assessment, since 
there is still a lack of official documents and regularities governing direct assessment of 
learners in CLIL classes Massler (2011, p. 122) explains that “this does not mean that content 
and language cannot be assessed in one task”.  
 
Language Criteria for foreign-language assessment are elaborated in Common European 
Framework of Reference for Languages, issued by the Council of Europe in 2001. 
 
In the documents dealing with “content”, the subjects of assessment are the compliance of 
students’ learning outcomes with the requirements specified in the curriculum, as well as 
the acquirement of key competencies, diligence, personal development, respect for the 
rights of other people. 
 
In contrast to summative assessment, formative assessment is process-oriented and 
diagnostic; its key role is in helping a participant to form their own learning process, by the 
systematic collection of data providing information about their current level of learning 
(Trumbull & Lash, 2013).  
 
In CLIL classes, this four-step diagnostic and progress-oriented process embraces: 

 development in the content area,  
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 development in foreign language competence, 

 development of positive attitudes towards both the foreign language and content area, 

 development of strategic competence in both the language and content,  

 development of intercultural awareness and promotion of intercultural education” (Massler, 

2011). 

Firstly, a gap between the current status of a learner’s knowledge and the desired 
educational goal must be identified. There are many activities and strategies for carrying out 
this first step of formative assessment in the classroom. In terms of CLIL’s uniqueness, it is 
very important to identify whether the “gap” is caused by the lack of subject knowledge and 
understanding or by the failure of communication caused by insufficient foreign language 
acquisition. This requires offering some alternative ways of expressing understanding. In our 
project we have integrated hands-on activities and symbolic representations, such as 
pictures, pictographs, video films, mind-maps, diagrams and using one’s mother tongue.  
 
The importance of identifying a language “gap” lies in the necessity of language skills in 
mastering the content which in our case is Social Entrepreneurship. Our first Module is 
dealing with clarifying all the aspects of what Social Entrepreneurship implies. To find out 
the level of the learner’s ability in English we introduced from the very beginning a 
Placement Test made up according to the Common European Framework of Reference for 
Languages. 

 
The language skills of CLIL learners are of two kinds:  

A) BICS, or Basic Interpersonal Communicative Skills, which are necessary for communication in 

common social situations, e.g., requesting or apologizing. These skills are not inevitably bound to the 

CLIL environment; they are a basic part of each EFL or ESL course.  

B) CALP, or Cognitive Academic Language Proficiency, comprises specialized language skills 

related to content, in our case Social Entrepreneurship. Specialised vocabulary forms the biggest part 

of CALP. Without CALP, learners cannot master the content; therefore, these skills should be a focus 

of language assessment in CLIL classes (Massler, 2011). The information about the “gap” can serve as 

an important feedback for: 

 the CLIL teacher determining whether the learner has problems with content, language or 

both. Subsequently, the teacher can support the learner using ‘scaffolding’ and adjust the 

methodical procedures and activities to help them attain the learning goals;  

 the learners, for whom the feedback can be motivating and activate their effort in further 

learning.  

 In order to maintain learning, feedback should have certain qualities. It should be: 

 timely = the sooner the better, 

 intimate and individual = it should be adapted to the personality traits and needs of an 

individual, 

 empowering = it should always foster and consolidate learning, 

 opening the doors = it should be concrete; when something is assessed as ‘excellent’, the 

learner should know exactly what is excellent and why.  

 manageable = the teacher should differentiate between routine feedback and important 

feedback, managing it in a beneficial way (Race). More about the qualities and attributes of 

feedback can be found here.  
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Another feedback model is the so-called PIPS model; to learn more, click on this links and 
watch the videos: 

  https://www.youtube.com/watch?v=o0HaW-7szGk 

 https://www.youtube.com/watch?v=dGsOBdsIGb0 

 
When students are given specific, descriptive, and timely feedback, they can assess their 
own learning and become active participants in the learning process, setting goals for 
improvement. Consequently the learner is always an active participant in the process of 
formative assessment. They cooperate with the teacher and other colleagues in order to 
understand how their learning is progressing, what their strengths and weaknesses are and 
what action for improvement is necessary (Heritage, 2007). 
 
Assessment Strategies are the means by which a teacher assesses learner progress 
determining:  

 What is to be assessed?; 
 Purpose for the assessment; 

 The phase of the learning process at which the learners are working. 

Assessment Plan: Opportunities for learners to practice skills and acquire key 

knowledge 

 

Learning Task 
(Activities that build 

toward the 
culminating Task) 

Knowledge gained/ 
Skills practiced 

through the activity 

Achievement/ 
Chart Focus 

Assessment tools 
(e.g. checklist, 

anecdotal record, 
rubric) 

 
 

   

 
 

   

 
 

   

 

Characteristics in CLIL assessment 

Most CLIL teachers intuitively assess progress made in meeting outcomes associated with 
language, content and learning skills as they proceed through a lesson. However, advanced 
planning is also required. As learning outcomes are established, it is important to decide 
how their achievement will be assessed. Moreover, learning is likely to improve if students 
are involved in planning for assessment. Time needs to be taken at the end of each lesson to 
analyse progress made in achieving those outcomes: 
 

 achievement of content and language goals; 

 achievement of learning skills goals; 

 use of language for various purposes (i.e. social, business registers); 

 ability to work with authentic materials, as well as with native and non-native speakers of 

the CLIL language; 

 ongoing growth (avoiding plateauing). 

 

https://www.youtube.com/watch?v=o0HaW-7szGk
https://www.youtube.com/watch?v=dGsOBdsIGb0
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What else should we assess? 

 Effort, level of engagement; day-to-day work; day-to-day communication; 

 All four language skills (listening, speaking, reading, writing); oral presentations; projects; 

 Planned and spontaneous assignments; 

 Partner and group work; balance between co-operation and self-reliance; 

 Social and emotional development. 

 

How and when should we assess? 

 Based on planned curriculum outcomes; 

 Based on pre-established criteria that have been shared with the learners in writing and 

discussed thereafter; 

 When learning appears to be hindered; 

 By collecting anecdotal information about each student; 

 Through learner portfolios; 

 Through files of student work; 

 By using evaluation grids; 

 By means of checklists, e.g., level of participation. 

 
Group work can be more successful when learners are involved in developing the 
assessment process. This may include establishing their own assessment criteria through 
consultation with teaching staff. Alternatively you can provide students with sample self 
and/or peer assessment criteria. 
 
Self and also peer-assessment make learners aware of the importance and value of 
assessment and promotes higher order thinking since it requires learners to think about 
HOW they learn (metacognitive thinking).Apart from teacher assessment self and peer 
assessment are of great importance in CLIL. 
 

Self and Peer Assessment 

The main aims of self and peer assessment are to: 
 Increase student responsibility and autonomy; 

 Strive for a more advanced and deeper understanding of the subject matter, skills and 

processes; 

 Lift the role and status of the student from passive learner to active learner and assessor 

(this also encourages a deeper approach to learning); 

 Involve students in critical reflection; 

 Develop in students a better understanding of their own subjectivity and judgment. 

 

Peer assessment 

Learners individually assess each other's contribution using a predetermined list of criteria. 
Grading is based on a predetermined process, but most commonly it is an average of the 
marks awarded by members of the group. Peer assessment can save teacher’s time but it 
requires a class atmosphere where cooperation and collaboration, rather than competition, 
are encouraged Harlen and Qualter, (2010:214). 
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Advantages of Peer Assessment 

 Agreed marking criteria means there can be little confusion about assignment outcomes and 

expectations. 

 Encourages student involvement and responsibility. 

 Encourage students to reflect on their role and contribution to the process of the group 

work. 

 Focuses on the development of student's judgment skills. 

 Students are involved in their process and are encouraged to take part ownership of this 

process. 

 Provides more relevant feedback to students as it is generated by their peers. 

 It is considered fair by some students because each student is judged on their own 

contribution. 

 When operating successfully can reduce a lecturer's marking load. 

 Can help reduce the “free rider” problem as students are aware that their contribution will 

be graded by their peers. 

 

Disadvantages of Peer Assessment 

 Additional briefing time can increase a teacher's workload. 

 The process has a degree of risk with respect to reliability of grades as peer pressure to apply 

elevated grades or friendships may influence the assessment, though this can be reduced if 

students can submit their assessments independent of the group. 

 Students will have a tendency to award everyone the same mark. 

 Students feel ill equipped to undertake the assessment. 

 Students may be reluctant to make judgments regarding their peers. 

 At the other extreme students may be discriminated against if students “gang up” against 

one group member. 

 

Self-Assessment 

This is similar to peer evaluation but students assess their own contribution as well as their 
peers using an established set of criteria. 
 

Advantages of Self-Assessment 
 Encourages student involvement and responsibility. 

 Encourages students to reflect on their role and contribution to the process of the group 

work. 

 Allows students to see and reflect on their peers' assessment of their contribution. 

 Focuses on the development of student's judgment skills. 

 

 Disadvantages Self-Assessment 

 Potentially increases teacher workload by needing to brief students on the process as well as 

on-going guidance on performing self-evaluation. 

 Self-evaluation has a risk of being perceived as a process of presenting inflated grades or on 

the contrary underestimating their performance and thus being unreliable. 

 Students feel ill equipped to undertake the assessment. 
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Peer-assessment can lead to better self-assessment. If a learner has formulated ideas about 
a piece of work sufficiently well to communicate and justify those judgments to another 
learner, she or he will be more able to look at their own work in the same objective manner. 
Learners may have little exposure to different forms of assessment and so may lack the 
necessary skills and judgments to effectively manage self and peer assessments. It is helpful 
to introduce learners to the concepts and elements of assessment against specified criteria 
in the first weeks of class when you explain the unit of study outline. This requires taking 
time at the outset of the group activity or unit of study to discuss what is required and to 
provide guidance on how to judge their own and others' contributions. Students will need to 
be assisted to develop criteria that match the learning outcomes with regards to the output 
and process of the group work. If assessment criteria for each element are set up and clearly 
communicated, your role will also change to one of facilitator. 
 
An Assessment Grid devised by teachers together with learners is a tool which, apart from 
assessing will help both teaching and learning process: 

 Achievement of content and language goals; 

 Achievement of learning skills goals; 

 Use of language for various purposes (i.e. social, business registers); 

 Ability to work with authentic materials, as well as with native and non-native speakers of 

the CLIL language; 

 Ongoing growth (avoiding plateauing). 

Assessing Content 

CLIL teachers should choose a method of assessment which uses the least language. 
Examples of this are that the learners should complete grids, draw diagrams of pictures, 
decide if bulleted statements are true or false, make simple presentations linked to visuals 
or answer content-based questions with a simple yes/no response. We need to define which 
aspect of the content we are assessing: 

 Factual knowledge (checking detail) 

 General understanding (major points) 

 Ability to manipulate the content, using higher-level thinking skills such as interpretation, 

analysis, 

 Synthesis or application. 

 Ability to research more independently and extend the topic knowledge beyond what has 

been presented by the teacher. 

In our case the content is influenced by both the learner level of language which is A2 (basic) 
according to CEFR. Assessment should not always be of individuals, but will sometimes be of 
groups of learners. 
 

Assessing Language 

We need to be sure which aspect of language we are assessing: It could be the ability to: 

 Recall subject-specific vocabulary. 

 Operate functionally, using appropriate language structures and forms to discuss and 

disagree, ask effective questions, report in appropriate language structures, and so on. 

 Listen or read for meaning. 

 Present or discuss effectively. 

 Demonstrate thinking/reasoning in the CLIL language. 
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 Show awareness of grammatical features of the language. 

Teachers need to be clear both why they are assessing language as opposed to content and 
how they wish to do this. We can assess language through a variety of approaches: 

 Selected- response: true/false, matching, multiple choice. 

 Constructed -response: fill-in, short answers, performance assessments. 

 Personal- response: portfolio, oral reports, self- and peer-assessment, interviews. 

If we focus on concrete objectives, then regular assessment opportunities come. We 
propose purposeful learning activities, which involve learners in thinking and problem-
solving, in pairs or in groups. In this way, it may not be necessary to create a specific test 
because the activities themselves can be used for monitoring and can provide real evidence 
of learning. 
 
Sample assessment templates can be found in appendix B.  
 
 

GOOD EXAMPLES OF CLIL  

What can CLIL do for your classroom? 

In many cases, CLIL can increase learners’ motivation to learn what they are learning. This can enable 
learners to progress more quickly and solidly than they would with deliberately separated subjects. 
In CLIL the content-specific subject is the primary objective and that the linguistic goals are 
secondary – this provides consistency and sturdy scaffolding on which to build linguistic progress. 
 
CLIL is  strongly associated with both a content area and a foreign language, which will develop a 
stronger understanding of a foreign culture as a result of CLIL instruction and will be more likely to 
“see the big picture” in terms of the relationship between language and society. 
 
In CLIL lessons, it will become apparent learners will gain a healthy appreciation for some types of 
skills and may be more motivated to improve them. By challenging learners with CLIL, we will be able 
to help them build confidence in their abilities. 

What is the ideal CLIL teacher?  

It is a myth that native speakers make better CLIL teachers than non-native speakers. A British 
(American, Australian, Canadian, or other) accent should not be a factor in teacher selection. In 
many ways native speakers have challenges to teaching CLIL which non-native speakers do not. In 
most CLIL classrooms the teacher speaks the same mother tongue language as the children. This can 
be a huge advantage and it can be an equally large disadvantage if the teacher doesn’t know the 
language the children speak at home. 
 
Strategic use of the mother tongue should be encouraged in the CLIL classroom if it supports learners 
in developing the foreign language. Whatever the background of the teacher, they need to be able to 
moderate their language so that it is at the right input level for the learners they work with.  

What is the minimum level of teacher language? 

Subject teachers are not expected to be language teachers, they are expected to teach their subject 
through English and use strategies for supporting learners working in English. We decided that it 
should be somewhere between B1 and B2 in our curriculum and course. If you are a CLIL teacher, 
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you should be able to do everything you ask the learners to do in Social Entrepreneurship in English. 
If you feel that you are not able to do this, join a class, and improve your English. 

What methodology is being used in the classroom?  

CLIL classroom methodology needs to be communicative, making use of a lot of visuals, videos to 
embed the content in a form that learners can easily understand, it needs to have learners 
collaborating as much as possible, it needs to be challenging cognitively, it also needs to be 
sequenced in a way that moves learners from a cognitively less demanding and context-embedded 
position, through personal talk over the ideas, on to more cognitively challenging, less context-
embedded public talk, and then on to writing.(at least A2+ level according to CEFR) 

What if the subject teacher’ level of English is low? 

Equally important, but more of a question of language, is the question of subject teacher and 
language teacher collaboration. In some settings where there are no subject teachers with the level 
of language needed to teach through English, a language teacher and a subject teacher working 
together can be the solution. 
 
As mentioned above, some training centres/schools are fortunate to have visiting teacher assistants 
from English-speaking countries. These teacher assistants can be a real treasure for non-native 
subject teachers working through English for offering another model of the language, for in-class 
small group work and others. 

What is the state of education in your country? 

While the European Union is advocating education for mobility, employability and growth, which by 
default suggests education based on competences, we live in a world where young people are still 
delivered facts to consume, where much of learning is passive, where teachers talk and learners 
listen. How often do learners discuss in groups in order to solve a problem, for example in your 
country? 
 
Educational literature today is full of appeals for learners to be given the opportunity to collaborate, 
to critically think over questions in groups, and I have to say here that this kind of learner-focused 
perspective on learning, is essential for CLIL. If we want learners to be able to speak in English, we 
have to create opportunity for them to practice speaking in English. 

What does the Curriculum include? 

Our CLIL curriculum includes knowledge, skills and attitudes which enable learners and teachers 
make sure that these functions of language are practiced but also so that teachers can listen out for 
them and moderate teaching to make sure any difficulties and gaps are remedied in later learning.  
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Good practice and Resources 

CLIL-LOTE-START ‒ Content and Language Integrated Learning for 
Languages other than English 

 
The publication provides insights into different forms and 
ways of putting into practice content and language 
integrated learning (CLIL) in primary and secondary 
education, pre- and in-service teacher education, as well 
as in the field of research and school development. It 
promotes the CLIL approach to a wider target public, 
beyond the area of specialists. Available in English and 
German. The publication provides insights into different 
forms and ways of putting into practice content and 
language integrated learning (CLIL) in primary and 
secondary education, pre- and in-service teacher 
education, as well as in the field of research and school 
development. It promotes the CLIL approach to a wider 
target public, beyond the area of specialists. Available in 
English and German. 

 

 

  
CONBAT – Plurilingualism and pluriculturalism in 
content-based teaching: A training kit 

Educational institutions increasingly face the 
challenge of accommodating learners from a wide 
range of linguistic and cultural backgrounds in their 
classrooms. The training kit presents an innovative 
way of managing diversity in the classroom by 
combining plurilingual and pluricultural approaches 
with content-based instruction. The reader will 
discover how content-based and plurilingual 
activities can be linked to several subjects of the 
curriculum.  

 
http://www.ecml.at/tabid/277/Publicati
onID/69/Default.aspx  
 
http://conbat.ecml.at/TrainingKit/tabid/
2488/language/en-GB/Default.aspx 

 
 

CLIL Matrix                

The CLIL project provides a series of indicators for teachers in a CLIL contex to assess their teaching, 
together with examples of good practice to help them improve.  The indicators cover the four 
aspects of culture, communication, cognition and community each from the 4 key concepts – 
content, language, integration and learning. There is further   information about CLIL. 
http://www.ecml.at/tabid/277/PublicationID/7/Default.aspx 

 

http://www.ecml.at/tabid/277/PublicationID/71/Default.aspx 

http://www.ecml.at/tabid/277/PublicationID/69/Default.aspx
http://www.ecml.at/tabid/277/PublicationID/69/Default.aspx
http://conbat.ecml.at/TrainingKit/tabid/2488/language/en-GB/Default.aspx
http://conbat.ecml.at/TrainingKit/tabid/2488/language/en-GB/Default.aspx
http://www.ecml.at/tabid/277/PublicationID/7/Default.aspx
http://www.ecml.at/tabid/277/PublicationID/71/Default.aspx
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Windows on CLIL: Content and Language Integrated Learning in the European spotlight 
(Anne Maljers, David Marsh & Dieter Wolf, editors) 

The publication provides insight into how CLIL is being carried out in 20 European countries 
(Armenia, Austria, Belgium (French-speaking), Bulgaria, Czech Republic, Estonia, Finland, France, 
Germany, Hungary, Italy, The Former Yugoslav Republic of Macedonia, Malta, The Netherlands, 
Norway, Poland, Slovakia, Spain, Sweden and the United Kingdom). The authors describe various 
attributes of good practice as found in their specific contexts. This involves focus on the linguistic 
situation of the respective country, the local 'history' of CLIL, general associated political and 
educational factors, types of CLIL models applied, and curriculum development and certification. 
Available in English and French. Go to the project page 
 

Learner autonomy: The teachers' views  

Learner Autonomy: The Teachers' View is the result of a research project initiated during ECML 
workshop No.8/97 entitled 'Aspects of Teaching Methodology in Bilingual Classes at Secondary 
School Level' which was held in Graz in May 1997. As the title suggests the project set out to be a 
research exercise which aimed to identify teachers' attitudes towards Learner Autonomy.Available in 
English and French.  Go to the publication page 
 
Content and Language Integrated Learning (CLIL) at school in Europe 
The present Eurydice survey reflects a first ‘European’ insight into content and language integrated 
learning. It is a means of assessing attempts at all levels to promote new methodologies in language 
learning. It contains a detailed analysis of how the provision of CLIL is organised, the status of the 
target languages, the subjects concerned in the curriculum, and measures for the training and 
recruitment of appropriate teachers, the shortage of whom is identified as one of the main barriers 
to implementing this type of tuition. This original and rich appraisal is unquestionably an essential 
reference source on CLIL. Download the publication 
 
Appendix E contains a list of useful websites for CLIL.  

 

EXAMPLES OF ICT TOOLS TO SUPPORT CLIL 
 

ICT tools are necessary to support language development.  Use of video and sound to develop 
language competences.  Symbaloo below, a visual bookmarking tool, provides examples of some of 
the tools that could be included to enhance the learning environment for students and trainers. See 
https://www.symbaloo.com/mix/set2clilicttools 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://archive.ecml.at/mtp2/CLILmatrix/EN/CLIL_windows_EN.htm
http://www.ecml.at/tabid/277/PublicationID/52/Default.aspx
http://bookshop.europa.eu/en/content-and-language-integrated-learning-clil-at-school-in-europe-pbNCX106001/
https://www.symbaloo.com/mix/set2clilicttools


 22 

Electronic dictionary  

Using an electronic dictionary for example http://dictionary.cambridge.org allows learners the 
search for words and the software provides an explanation, translation and pronunciation. For 
example searching the word enterprise provides details below. 
 

 
 
The software provides a reference to language level and also allows the option for the user to create 
a digital glossary.  
 

 
 

To create a digital glossary, Login        using your google account  
 
 

http://dictionary.cambridge.org/
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Click Go to My Dictionary Now  
 
 
 
 
 
 
 
 
Click Create a new word list and give 
this list a name for example  SET2CLIL 
digital glossary.   
 
 
 
 
Search for the word ‘Stakeholder’ and the software presents you with an explanation and the option 

to add this word to your personal dictionary, by clicking the star icon.  
 

 
Note users also have the option to use other social media sharing options.   
 

Users can also use the audio icon  to hear the pronunciation of the word.   
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The website 
https://vocaroo.com/ is a 
useful resource that 
provides a simple interface 
to use, allowing users to 
record their pronunciation 
of words.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Click to Record and once you have 
recorded, you have the option to 
Listen or Retry.  
 

 
 
 
 
If you wish to save your recording, click the link to Click here to save>>  and note the option to Share 
or Download.   
 

 

 
 

 
 
 

https://vocaroo.com/
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PROFESSIONAL COMPETENCES OF TRAINERS USING SET2CLIL  
 

The SET2CLIL programme includes content on social entrepreneurship, delivered using a CLIL 
approach. Thus, training approaches focus on effective facilitation, participatory and digital 
based learning methodologies. SET2CLIL trainers therefore require certain competences in 
terms of content knowledge, language level and digital skills.  

Content knowledge 

Trainers should have an awareness of 
social entrepreneurship, and 
knowledge of social entrepreneurship 
within their national context. If 
trainers do not have sufficient 
knowledge of social entrepreneurship, 
then it is advised that they engage in 
self-study to supplement their 
knowledge in this area. The central 
content areas as related to social 
entrepreneurship are outlined below: 
 

Skills  

Trainers should have sufficient skills, so as to 
support learners as they partake in SET2CLIL. 
The central skills developed in SET2CLIL are 
outlined below: 
 

Language level  

Trainers should have language level B1.  
 
 

USING SET2CLIL  
Trainers using SET2CLIL are supported in three ways, the SET2CLIL Trainer’s Guide, the SET2CLIL 
curriculum and the SET2CLIL eRepository.  

 
 
 
 
 
 
 
 
 
 
 
 

 
 

The concept of social entrepreneurship  

The social entrepreneur 

The context for social entrepreneurship 

The social enterprise business plan 

Assessing social impact  

Social enterprise policy 

Social finance  

Idea generation  

Communication skills 

Presentation skills 

Networking skills  

Reflective practice  

Digital skills  

SET2CLIL 
Trainer’s 

Guide 

SET2CLIL 
eRepository 

SET2CLIL 
Curriculum 

Trainer competences  
Teaching approaches  
Lesson plans 
User guide  
CLIL guide 
 
 

Teaching activities 
Teaching resources  
Learner ePortfolio  
 
 
 
 

Module descriptions  
Learning outcomes 
Module content  
Teaching methodologies  
 
 
 
 
 

What? 

What? 

What? 
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It is advised that trainers first read the SET2CLIL curriculum and SET2CLIL trainer’s guide to 
ensure the SET2CLIL programme is appropriate for their learners 

 

Using the SET2CLIL eRepository 

The SET2CLIL eRepository is accessible by both trainers and learners. The eRepository is 
divided into five sections, one section for each module. Each module section contains six 
KITs, each KIT links to a lesson plan as outlined in this trainer’s guide. The lesson plans and 
KITs are intended as a guide to trainers, and can be adapted to suit the needs of different 
learner groups. Trainers can also design their own lesson plans and KITs as they see fit.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 
 
 
 
 

SET2CLIL Teaching Approaches 

The SET2CLIL curriculum is designed to be used by trainers and learners in a flexible way. 
The SET2CLIL curriculum can be delivered in multiple ways; 

 a traditional education trainer-learner(s) setting,  

 by individuals to validate their skills 

 for the purposes of self-study.  

 

Outlined below are suggestions for the ways in which, all of these groups can use the 
SET2CLIL curriculum, and how the modules relate to each other.  
 
 

SET2CLIL 
eRepository 

Teaching Activities 
Teaching Resources 

Learner ePortfolio 

KITs x 6 

KITs x 6 

KITs x 6 

KITs x 6 

KITs x 6 

Module 1 

Module 2 

Module 5 

Module 3 

Module 4 

What is a KIT? 
A KIT contains suggested teaching activities and resources as 

described in its’ corresponding lesson plan. All lesson plans 
are contained at the end of the trainer’s guide. 
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Option 1: SET2CLIL curriculum (including assessment) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Module 1: Social Entrepreneurship 

Module 2: Social Business Plan 

Module 3: Personal Development in 
Social Entrepreneurship 

Module 4: Support for Social Enterprises 
and Evaluating Success 

Module 5: My Potential as a Social 
Entrepreneur 
Kit 1 and Kit 2 

Module 5: My Potential as a Social 
Entrepreneur 

Kit 3 

Module 5: My Potential as a Social 
Entrepreneur 

Kit 4 

Module 5: My Potential as a Social 
Entrepreneur 

Kit 5 

Module 5: My Potential as a Social 
Entrepreneur 

Kit 6 
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Option 2: SET2CLIL curriculum (no assessment) 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Option 3: Individual SET2CLIL Modules  
Trainers may wish to use individual modules from the SET2CLIL curriculum. Where learners 
have no prior knowledge and/or experience of social entrepreneurship the following 
modules are most appropriate to be used on an individual basis. 
 
 
 
 
 
 
 
 
Where learners have prior knowledge and/ or experience of social entrepreneurship the 
following modules are appropriate to be used on an individual basis.  
 
  
 
 
 
 
 
  
 
 
 
 
 

 

 
 

Module 2: Social Business Plan 

Module 3: Personal Development in Social 
Entrepreneurship 

Module 4: Support for Social Enterprises 
and Evaluating Success 

Module 1: Social Entrepreneurship 

Module 1: Social Entrepreneurship 

Module 3: Personal Development in Social 
Entrepreneurship 

Module 2: Social Business Plan 

Module 3: Personal Development in Social 
Entrepreneurship 

Module 4: Support for Social Enterprises 
and Evaluating Success 

Module 1: Social Entrepreneurship 

Module 5: My Potential as a Social 
Entrepreneur 
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SET2CLIL LEARNER EPORTFOLIO 
 

Trainers who opt to use module 5: My potential as a social entrepreneur, will guide learners 
in creating and maintaining an ePortfolio. The purpose of the ePortfolio is to support 
students to reflect on their learning as they progress through the SET2CLIL programme, and 
on their potential to be a social entrepreneur. The ePortfolio will also serve as a digital CV 
for learners as they move forward after the programme. The lesson plans and KITs for 
module 5 contain all the necessary activities and resources for you to support students on 
this reflective journey. A link to a suggested ePortfolio template can be found in the 
eRepository. Trainers and learners are free to develop their own ePortfolio on another 
platform should they so wish.  
 
An outline of the SET2CLIL ePortfolio 
 

Section Title Overview of Section 

1 Personal Profile This first section of the ePortfolio details your personal 
profile.  

2 
Social 
Entrepreneurship: 
Digital Glossary 

This section allows you to compile a digital glossary of 
terms related to social entrepreneurship 

3 
Social 
Entrepreneurship: 
Personal Reflection  

This section allows you to reflect on your own 
potential to be a social entrepreneur.  

4 Social Business Plan 

This section allows you to develop and maintain your 
digital social business plan, including the executive 
summary and evaluation of the plan through risk 
analysis 

5 
Social Business Plan: 
Presentation  

This section allows you to upload your presentation on 
the social business plan in section 5.  

6 Social Impact 
This section allows you to research and record your 
analysis of the potential social impact of your social 
business outlined in section 5  

7 
Sources of Social 
Finance 

This section allows you to research and record details 
of the supports available for social enterprise in your 
region, linked to the social business plan presented in 
section 5.   

8 
Social 
Entrepreneurship: 
Personal Reflection  

This section allows you to reflect on your capacity for 
social entrepreneurship at the end of the programme.  

9 
Social 
Entrepreneurship: 
Goal-setting 

This section allows you to consider your future goals 
in relation to social entrepreneurship, at the end of 
the programme.  
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SET2CLIL COACH EPORTFOLIO 
 

An experienced social entrepreneur could use the ePortfolio as a mechanism to share their 
knowledge with a new, or developing social entrepreneur. Here the experienced social 
entrepreneur could support the new, or developing social entrepreneur in completing the 
ePortfolio, sharing their knowledge and experience on social entrepreneurship.  
 
An outline of the SET2CLIL ePortfolio 
 

Section Title Overview of Section 

1 Personal Profile This first section of the ePortfolio details your personal 
profile.  

2 
Social Entrepreneurship: 
Digital Glossary 

This section allows you to compile a digital glossary of terms 
related to social entrepreneurship 

3 
Social Entrepreneurship: 
Personal Reflection  

This section allows you to reflect on your own potential to be 
a social entrepreneur.  

4 Social Business Plan 
This section allows you to develop and maintain your digital 
social business plan, including the executive summary and 
evaluation of the plan through risk analysis 

5 
Social Business Plan: 
Presentation  

This section allows you to upload your presentation on the 
social business plan in section 5.  

6 Social Impact 
This section allows you to research and record your analysis 
of the potential social impact of your social business outlined 
in section 5  

7 
Sources of Social 
Finance 

This section allows you to research and record details of the 
supports available for social enterprise in your region, linked 
to the social business plan presented in section 5.   

8 
Social Entrepreneurship: 
Personal Reflection  

This section allows you to reflect on your capacity for social 
entrepreneurship at the end of the programme.  

9 
Social Entrepreneurship: 
Goal-setting 

This section allows you to consider your future goals in 
relation to social entrepreneurship, at the end of the 
programme.  

 

 

EQAVET PRINCIPLES  

What is EQAVET? 

The European Quality Assurance Reference Framework is designed to promote better 
vocational education and training by providing authorities with common tools for the 
management of quality. 
 
The Reference Framework forms part of a series of European initiatives which aim is to 
recognise qualifications and competences received by learners across different countries or 
learning environments, thereby promoting modernisation, mutual trust and mobility in 
vocational education and training (VET).  
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Developed by Member States in cooperation with the European Commission, the Reference 
Framework has been adopted by the European Parliament and the Council. It is a key 
element in the follow-up of the Copenhagen Declaration and the ongoing work in renewing 
Europe’s education and training systems.  
 
The adoption and implementation of the Framework in the participating countries is 
voluntary. 
 
Member states have National Reference Points. National Reference Points bring together 
existing relevant bodies and involve social partners and all stakeholders concerned at 
national and regional levels. National reference points support and strengthen the 
development of a culture of quality assurance in VET in their national contexts.  
For more info:  https://www.youtube.com/watch?v=7A2OaR3fejg  
 

Common principles for quality assurance 

DEFINITION: set of nine principles which are necessary to ensure accountability and the 
improvement of higher education and vocational education and training in the European 
Union, i.e.: 

 quality assurance policies and procedures should underpin all levels of the European 

Qualifications Framework; 

 quality assurance should be an integral part of the internal management of education and 

training institutions; 

 quality assurance should include regular evaluation of institutions, their programmes or their 

quality assurance systems by external monitoring bodies or agencies; 

 external monitoring bodies or agencies carrying out quality assurance should be subject to 

regular review; 

 quality assurance should include context, input, process and output dimensions, while giving 

emphasis to outputs and learning outcomes; 

 quality assurance systems should include the following elements: 

clear and measurable objectives and standards; 

 guidelines for Implementation, including stakeholder involvement; 

 appropriate resources; 

 consistent evaluation methods, associating self-assessment and external review; 

 feedback mechanisms and procedures for improvement; 

 widely accessible evaluation results. 

 quality assurance initiatives at international, national and regional level should be 

coordinated in order to ensure overview, coherence, synergy and system-wide analysis; 

 quality assurance should be a cooperative process across education and training levels and 

systems, involving all relevant stakeholders, within Member States and across the 

Community; 

 quality assurance orientations at Community level may provide reference points for 

evaluations and peer learning. 

 
The quality model is based on common European references, which comprise a quality 
assurance and improvement cycle of planning, implementation, evaluation/assessment and 
review/revision of VET. 

https://www.youtube.com/watch?v=7A2OaR3fejg
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EQAVET Indicators 

The EQAVET Indicators are a continuing “work in progress”. They may be regularly updated 
in light of new experience of their use, and input from stakeholders. The EQAVET set of ten 
indicators is based on the underlying theoretical and political understanding of what types 
of VET impacts are important. 
 
List of EQAVET Indicators (EQAVET INDICATORS’ TOOLKIT) 

1. Relevance of quality assurance systems for VET providers 

2. Investment in training of teachers and trainers 

3. Participation rate in VET programmes 

4. Completion rate in VET programmes 

5. Placement rate in VET programmes 

6. Utilisation of acquired skills at the workplace 

7. Unemployment rate 

8. Prevalence of vulnerable groups 

9. Mechanisms to identify training needs in the labour market 

10. Schemes used to promote better access to VET 

EQAVET+ 

Since the introduction of the EQAVET Recommendation there has been an increasing 
emphasis on the importance of work-based learning; learning outcomes; pedagogy which 
focuses on meeting the needs of individual learners and the opportunity for learners to 
demonstrate their achievement through a wider range of learning contexts including the 
recognition of achievement through non-formal and informal learning. Between 2015 and 
2017, the EQAVET Network (http://www.eqavet.eu) reflected on the need to be more 
explicit about the importance of these aspects of training/learning and suggested an 
EQAVET+ approach that complements the EQAVET Recommendation and helps Member 
States to further strengthen their quality assurance approaches in line with EQAVET. 
 
EQAVET+ adds information on Annex I of the EQAVET Recommendation related to the 
indicative descriptors. The additions comment on how to apply each stage of the quality 
assurance cycle to the above-mentioned aspects of training/learning. 

 

EQAVET Sources  

http://www.eqavet.eu/gns/policy-context/european-quality-assurance-reference-
framework.aspx 
European Qualification Framework (Annex III), 2009. 
http://www.eqavet.eu/qa/gns/glossary/c/common-principles-quality-assurance.aspx  
http://www.eqavet.eu/qa/gns/EQAVETplus/EQAVETplusapproach.aspx 
EQAVET INDICATORS’ TOOLKIT 
 
 

COMMON EUROPEAN FRAMEWORK  
OF REFERENCE FOR LANGUAGES (CEFR) 
 

The Common European Framework of Reference for Languages (CEFR) is the European 
standard for describing language ability. It describes language ability on a scale of levels 
from A1 for beginners up to C2 for those who have mastered a language. This makes it easy 

http://www.eqavet.eu/
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for anyone involved in language teaching and testing, such as teachers or learners, to see 
the level of different qualifications.  
 
The CEFR organises language proficiency in six levels, A1 to C2, which can be regrouped into 
three broad levels: Basic User, Independent User and Proficient User, and that can be 
further subdivided according to the needs of the local context. The levels are defined 
through ‘can-do’ descriptors. 
 
As a guideline describing achievements of learners of foreign languages across Europe the 
Framework was put together by the Council of Europe and is becoming widely accepted as 
the European standard for grading an individual's language proficiency. 
 
The CEFR is also intended to make it easier for educational institutions and employers to 
evaluate the language qualifications of candidates to education admission or employment. It 
is available in 40 langauges. 
 
The Common European Framework of Reference for Languages is published in English by 
Cambridge University Press - ISBN Hardback 0521803136 Paperback: 0521005310. 

Main objectives of the CEFR 

 Promoting plurilingualism and diversification in the choice of languages in the curriculum; 

 Supporting the development and demonstration of the plurilingual profile of individual 

learners; 

 Developing and reviewing the content of language curricula and defining positive ‘can do’ 

descriptors adapted to the age, interests and needs of learners; 

 Designing and developing textbooks and teaching material; 

 Supporting teacher education and cooperation among teachers of different languages; 

 Enhancing quality and success in learning, teaching and assessment; 

 Facilitating transparency in testing and the comparability of certifications. 

In short: The Framework makes it possible: 

 To establish learning and teaching objectives; 

 To review curricula; 

 To design teaching materials; 

 To provide a basis for recognising language qualifications thus facilitating educational and 

occupational mobility. 

The CEFR assessment framework is available in appendix C.  

 

EUROPEAN LANGUAGE PORTFOLIO (ELP) 

What is the ELP? 

The ELP is a document in which those who are learning or have learned one or more 
languages can record and reflect on their language learning and intercultural experiences. 
It has three components:  

 a language passport; 

 a language biography; 

 a dossier. 

https://en.wikipedia.org/wiki/Europe
https://en.wikipedia.org/wiki/Language_proficiency
http://www.cambridge.org/
http://www.coe.int/web/portfolio/guide-to-compiling-an-elp
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The ELP supports the development of learner autonomy, plurilingualism and intercultural 
awareness. The ELP is the property of the learner. Its main aims are: 

 to help learners give shape and coherence to their experience of learning and using 

languages other than their first language; 

 to motivate learners by acknowledging their efforts to extend and diversify their language 

skills at all levels; 

 to provide a record of the linguistic and cultural skills they have acquired  

In an ELP all language proficiency is valued, whether it was gained inside or outside formal 
education.  
 
The CEFR and the European Language Portfolio (ELP) were developed in parallel. The ELP is 
an instrument based on the CEFR with which individual learners can reflect upon their 
learning and record their progress. These CEFR descriptors are presented in simplified ‘I-can’ 
form in checklists contained in the Language Biography section of the European Language 
Portfolio. 
 
The Language Biography facilitates the learner’s involvement in planning, reflecting upon 
and assessing his or her learning process and progress. The Language Biography contains 
goal-setting and self-assessment checklists that expand on the summary descriptors 
contained in the Self-assessment Grid. The Language Biography also encourages the learner 
to state what he/she can do in each language and to include information on linguistic, 
cultural and learning experiences gained in and outside formal educational contexts. It is 
organized to promote plurilingualism, i.e. the development of proficiency in a number of 
languages. 
 
There are sets of templates and resources available to ELP developers at:  
http://www.coe.int/en/web/portfolio/the-language-biography. For each of the biography 
headings, developers need to decide whether to use the available templates or develop 
their own material. The Language Biography section of each ELP model should address each 
of the headings below: 

 Plurilingual profile 

 Goal-setting and learning how to learn 

 Intercultural awareness and experience 

 Self-assessment checklists 

The Language Passport provides an overview of the individual’s proficiency in different languages at 

a given point in time. It is expected that the learner will update the language passport at regular 

intervals, to reflect progress in language learning and the acquisition of new intercultural 

experiences. All ELP Language Passports should include the Self-assessment Grid from the Common 

European Framework in its entirety as a basic point of reference. The one exception to this general 

rule are ELPs for very young learners.  

 

Language Passport templates are available for learners aged 10 to 15 and for upper-secondary/adult 

learners at: http://www.coe.int/en/web/portfolio/the-language-passport  

 

The dossier offers the learner the opportunity to select materials, to document and illustrate 

achievements or experiences recorded in the Language Biography or Passport. 

http://www.coe.int/en/web/portfolio/the-language-biography
http://www.coe.int/web/portfolio/self-assessment-grid
http://www.coe.int/en/web/portfolio/the-language-biography
http://www.coe.int/web/portfolio/self-assessment-grid
http://www.coe.int/en/web/portfolio/the-language-passport
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It should be adapted to the needs and specificity of the target learner group. It should be open for 

the full range of skills and experience.  

 

Some developers have found it helpful to distinguish between a “display dossier” (a selection of 

work that demonstrates the user’s learning achievement) and a “process dossier” (work in progress). 

The process dossier can be said to provide a picture of the learner’s progress. It can be used for a 

variety of purposes including formative assessment, reflection on the learning process as well as a 

place to keep work in progress. The display dossier can be said to provide evidence for the learner’s 

self-assessment. A display dossier can be tailored for a particular purpose, for example an application 

for a job or for a course of study. It should contain examples of the learner’s “best work” (evidence 

of what he or she can do in one or more languages) as well as certificates and attestations. 

 

When designing the Dossier developers should also consider the following questions: 

 What sort of filing and indexing system are you going to have? (Some developers choose to 

design an indexing system that lists contents language by language, others prefer to 

structure the Dossier so that all the learner’s languages are recorded in a single index.) 

 How much information about each item that the learner chooses for the Dossier should be 
recorded, for example:  

 the language that it is in or relates to 

 the date it was selected 

 the type of material it is (something the learner has produced or something 
he or she has seen, read or heard? something that demonstrates proficiency 
or something that stimulated reflection? a piece of work or a certificate or 
report?) 

 the reason for selecting it for the Dossier or any other commentary about it 
 How are you going to allow for regular updating, in particular for the deletion or 

substitution of items? 
 How and where are learners going to store the actual contents of the Dossier? 

 

Here’s a Guide to compiling an ELP: 

http://www.coe.int/en/web/portfolio/guide-to-compiling-an-elp  

 

Useful sources for ELP are included in appendix F.  

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.coe.int/en/web/portfolio/guide-to-compiling-an-elp
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APPENDIX A: CLIL STUDY COMMENTS  
 

QUESTION COMMENTS 

Have you heard of 
CLIL? 

A number of good professionals still do not know much about CLIL 
and its potential, although many of them are familiar with it.  
 

Understandably, some of them know about the soft CLIL approach 
where teaching and learning is primarily focused on language other 
than L1. 
 

Others talk about hard CLIL which involves teaching language 
through content, i. e. subject-oriented CLIL. 
 

CLIL teaching materials and Trainers Guide to be created under 
SET2CLIL should be simple and providing detailed guidance to 
teachers and trainers. 

Have you ever used 

CLIL? 

36 out of 66 have tried CLIL in their work. 
 

All questioned teachers would like to try CLIL, although some of them 
find it quite challenging. 
 

In Ireland and Romania all interviewed teachers and trainers had tried CLIL. 
In Romania they teach content through the medium of English and 
German, in Ireland through Irish.  
 

Some have used songs and drama to teach language.  
 

Others taught in an immersion context and they taught language and 
content in parallel for most subjects.  
 

In their opinion, the key concepts of the material were grasped by the 
students as well as the subject-specific vocabulary. 
 

No one has ever tried CLIL in teaching social entrepreneurship but in Spain 
it is seen as a method which could improve the capacity of social 
entrepreneurs and help them influence social change beyond borders. 
 

In Romania they find Entrepreneurship to be a difficult subject to be 
taught by language teachers. Materials are needed to make teaching the 
subject motivating and appealing to the students. 

What do you think 

are the advantages 

of CLIL? 

CLIL focuses learners' attention on the language as well as the 
content; trainers teach both the subject and the language but the 
language is taught only “silently” and at service of the content. 

 

CLIL shows teachers and learners that languages are best employed 
at the service of subject competences. 

 

The content can stimulate interest in the language. 
 

CLIL increases exposure to the second language thus increasing 
'rich input'. 

 

CLIL facilitates the development of key language skills by requiring 
them to be applied in a meaningful context. 
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CLIL facilitates both the broadening of general vocabulary as well as 
the deepening of specialist vocabulary in the area in question. 

 

Learners acquire language competence in the language being used 
to teach content, they learn the content, and they get an awareness 
of the complexity of teaching and learning. 

 

CLIL contributes for the development of both teachers and learners. 
 

CLIL helps develop up-to-date skills thus having the potential to 
improve economic conditions of communities. 

 

CLIL allows for communication in teaching - very well received by 
learners. 

What are the 

challenges you have 

faced/might face 

while using CLIL? 

Terminology of the content can be difficult. A certain amount of 
time needed to be allocated to the teaching/acquisition of key 
vocabulary. 
 

A difficulty getting the balance right between content & language. 
 

Limited range of resources. Difficulty in selecting suitable content.  
CLIL is valuable but only where language is taught separately also. 
The main difficulty that can arise where the emphasis is on 
communicating content, learners can be inaccurate.  
 

If modules were to be taught through the medium of the second 
language, consideration would have to be given to the extra 
workload involved for the students and the challenges for students 
in engaging in complex and detailed analysis of subjects in a 
second language they are still in the process of learning. 
 

Teacher preparation is longer, it is time-consuming.  
 

CLIL cannot save curriculum time. 
 

Very often subject teachers do not have the required language level 
to teach content, the same as language teachers do not have 
enough content knowledge to apply CLIL in their teaching.  
 

Sometimes students’ language level could be higher that the 
teachers’, this makes teachers unconfident. 
 

Amongst subject teachers, it seems only IT teachers can easily teach 
computer science in English where English is not their L1 language, 
neither is the L1 of the learners.  
 

Lack of CLIL resources. 
 

CLIL involves high intellectual involvement.  
 

No national policy on CLIL, no support from the school. 
 

Assessing content and language at the same time. Learners can be 
inaccurate when communicating content in the L2. 
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Appendix B: CLIL Assessment templates 

Self-Assessment Test 
 
Name: …………………………………………………………………………………………  
 
Date: ………………………………………………………………………………………… 
 

I. Have you made any progress in the English language since you started CLIL? 

(Please choose from 1 no progress to 5 great progress)  
1) Listening 1 2 3 4 5  
2) Reading 1 2 3 4 5  
3) Writing 1 2 3 4 5 
4) Speaking 1 2 3 4 5  
5) Accuracy 1 2 3 4 5  
6) Range of expression 1 2 3 4 5  
7) Fluency 1 2 3 4 5  
8) SE specific  language 1 2 3 4 5  
9) Confidence 1 2 3 4 5   

 
II. Did you change or adapt your learning strategies to suit the CLIL programme? If so, how? 

(Please choose from 1 no change to 5 radical change) 

1) Assimilation of content 1 2 3 4 5  
2) Note-taking 1 2 3 4 5  
3) Reading 1 2 3 4 5  
4) Interaction with input material 1 2 3 4 5 (slides, textbooks, etc.)  
5) Preparation for exams 1 2 3 4 5  

 
III. Which teaching approach and teaching techniques did you feel clearly helped you in 

assimilating SE content via the English language?  
 

IV.  What is your assessment of your teachers’ ability to use English as an effective tool to teach 
SE content ?If not, which aspect was an obstacle for you: 
a) Vocabulary  
b) Grammar  
c) Intelligibility  
d) Complexity  
 

V. Did you feel your level of English was adequate for following SE course? Please specify where 
you experienced more difficulties. 
 

 VI)       If you compare L1 and L2 teaching, did you perceive teachers differently according to 
the language of instruction that was used?  
 
VII.     What type of teaching style and teaching support did you find the most helpful:  

a) In L2; b) In L1 
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Assessment template: Module 1 Social Entrepreneurship 

       (5=Excellent; 4=Good; 3=satisfactory; 2=almost satisfactory; 1=unsatisfactory) 

 CRITERIA 5 4 3 2 1 SCORE 

 
 
C 
O 
N 
T 
E 
N 
T 
 
S 
E 

Can recount facts about SE and use a 
timeline/graph/mindmap to show key concepts. 
 

Can recall, select and use relevant information about SOCIAL 
ENTREPRENEURSHIP 
 

Can explain the difference between SE and Commercial 
Entrepreneurship. 
 

Can give reasons why SE should be a solution to 
unemployment in the community. 
 

Can apply knowledge to new situation.  
 

Can explore real case studies 
locally/regionally/internationally. 
 

Can use ICT  and select information about Social 
Entrepreneurship, Social Entrepreneur, Social Enterprise. 
 

Can transfer information from texts and sources 
 to a fact file. 
 

Can cooperate to carry out projects. 
 

Can collaborate with peers to check one another work. 

      

 
 
 
L 
A 
N 
G 
U 
A 
G 
E 
 
 
 
 
 
 

LISTENING 
Can identify the main point of reporting events and pre-
taught topics where the visual supports the commentary 
Can understand and extract the essential information from 
short recorded passages dealing with predictable matters 
that are delivered slowly and clearly. 
 

READING 
Can understand short, simple texts containing the highest 
frequency vocabulary, including a proportion of shared 
international vocabulary items.  
 
Can find specific, predictable information in simple  material. 
  

SPEAKING 
Can interact with reasonable ease in structured situations 
and short conversations, provided the other person helps if 
necessary.  
 
Can manage simple, routine exchanges without undue effort; 
can ask and answer questions and exchange ideas and 
information on familiar topics in predictable situations. 
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Content and language total score:_______________(maximum 100) 
 
The above CONTENT and LANGUAGE will change with the Module. CEFR has been used to 
appreciate that a common framework is a descriptive metasystem that is intended as a 
reference point, not as a tool to be implemented without further elaboration and 
adaptation to local circumstances. 
 
 
 

 

 
L 
A 
N 
G 
U 
A 
G 
E 
 

 
WRITING 

Can give a simple description or presentation of people, 
living or working conditions, daily routines. likes/dislikes etc. 
as a short series of simple phrases and sentences linked into 
a list. 
 
Can use simple descriptive language to make brief statements 
about and compare objects and possessions 
 

COMMUNICATION/INTERACTION 
Can use an idea of the overall meaning of short texts and 
utterances on everyday topics of a concrete type to derive 
the probable meaning of unknown words from the context. 
Can adapt well-rehearsed memorised simple phrases to 
particular circumstances through limited lexical substitution. 
Can expand learned phrases through simple recombinations 
of their elements. 



APPENDIX C: CEFR Grid 

Common European Framework of Reference for Languages - Self-assessment grid  

  A1 Basic User  A2 Basic User  
B1 Independent 

user  

B2 Independent 

user  
C1 Proficient user  C2 Proficient user  

 

 
Listening  

I can understand familiar words 
and very basic phrases 
concerning myself, my family 
and immediate concrete 
surroundings when people 
speak slowly and clearly.  

I can understand phrases and 
the highest frequency 
vocabulary related to areas of 
most immediate personal 
relevance (e.g. very basic 
personal and family 
information, shopping, local 
area, employment). I can 
catch the main point in short, 
clear, simple messages and 
announcements.  

I can understand the main points 
of clear standard speech on 
familiar matters regularly 
encountered in work, school, 
leisure, etc. I can understand the 
main point of many radio or TV 
programmes on current affairs 
or topics of personal or 
professional interest when the 
delivery is relatively slow and 
clear.  

I can understand extended 
speech and lectures and follow 
even complex lines of argument 
provided the topic is reasonably 
familiar. I can understand most 
TV news and current affairs 
programmes. I can understand 
the majority of films in 
standard dialect.  

I can understand extended 
speech even when it is not 
clearly structured and when 
relationships are only implied 
and not signalled explicitly. I 
can understand television 
programmes and films without 
too much effort.  

I have no difficulty in 
understanding any kind of 
spoken language, whether live 
or broadcast, even when 
delivered at fast native speed, 
provided I have some time to 
get familiar with the accent.  

 
Reading  

I can understand familiar 
names, words and very simple 
sentences, for example on 
notices and posters or in 
catalogues.  

I can read very short, simple 
texts. I can find specific, 
predictable information in 
simple everyday material 
such as advertisements, 
prospectuses, menus and 
timetables and I can 
understand short simple 
personal letters.  

I can understand texts that 
consist mainly of high frequency 
everyday or job- related 
language. I can understand the 
description of events, feelings 
and wishes in personal letters.  

I can read articles and reports 
concerned with contemporary 
problems in which the writers 
adopt particular attitudes or 
viewpoints. I can understand 
contemporary literary prose.  

I can understand long and 
complex factual and literary 
texts, appreciating distinctions 
of style. I can understand 
specialised articles and longer 
technical instructions, even 
when they do not relate to my 
field.  

I can read with ease virtually all 
forms of the written language, 
including abstract, structurally 
or linguistically complex texts 
such as manuals, specialised 
articles and literary works.  

 

 
Spoken 
interacti
on  

I can interact in a simple way 
provided the other person is 
prepared to repeat or rephrase 
things at a slower rate of 
speech and help me formulate 
what I'm trying to say. I can ask 
and answer simple questions in 
areas of immediate need or on 
very familiar topics.  

I can communicate in simple 
and routine tasks requiring a 
simple and direct exchange of 
information on familiar topics 
and activities. I can handle 
very short social exchanges, 
even though I can't usually 
understand enough to keep 
the conversation going 
myself.  

I can deal with most situations 
likely to arise whilst travelling in 
an area where the language is 
spoken. I can enter unprepared 
into conversation on topics that 
are familiar, of personal interest 
or pertinent to everyday life (e.g. 
family, hobbies, work, travel and 
current events).  

I can interact with a degree of 
fluency and spontaneity that 
makes regular interaction with 
native speakers quite possible. I 
can take an active part in 
discussion in familiar contexts, 
accounting for and sustaining 
my views.  

I can express myself fluently 
and spontaneously without 
much obvious searching for 
expressions. I can use 
language flexibly and 
effectively for social and 
professional purposes. I can 
formulate ideas and opinions 
with precision and relate my 
contribution skilfully to those 
of other speakers.  

I can take part effortlessly in any 
conversation or discussion and 
have a good familiarity with 
idiomatic expressions and 
colloquialisms. I can express 
myself fluently and convey finer 
shades of meaning precisely. If I 
do have a problem I can 
backtrack and restructure 
around the difficulty so 
smoothly that other people are 
hardly aware of it.  
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Spoken 
producti
on  

I can use simple phrases and 
sentences to describe where I 
live and people I know.  

I can use a series of phrases 
and sentences to describe in 
simple terms my family and 
other people, living 
conditions, my educational 
background and my present 
or most recent job.  

I can connect phrases in a simple 
way in order to describe 
experiences and events, my 
dreams, hopes and ambitions. I 
can briefly give reasons and 
explanations for opinions and 
plans. I can narrate a story or 
relate the plot of a book or film 
and describe my reactions.  

I can present clear, detailed 
descriptions on a wide range of 
subjects related to my field of 
interest. I can explain a 
viewpoint on a topical issue 
giving the advantages and 
disadvantages of various 
options.  

I can present clear, detailed 
descriptions of complex 
subjects integrating sub-
themes, developing particular 
points and rounding off with 
an appropriate conclusion.  

I can present a clear, smoothly-
flowing description or argument 
in a style appropriate to the 
context and with an effective 
logical structure which helps the 
recipient to notice and 
remember significant points.  

 
 

Writing  

I can write a short, simple 
postcard, for example sending 
holiday greetings. I can fill in 
forms with personal details, for 
example entering my name, 
nationality and address on a 
hotel registration form.  

I can write short, simple notes 
and messages. I can write a 
very simple personal letter, 
for example thanking 
someone for something.  

   

I can write simple connected text 
on topics which are familiar or of 
personal interest. I can write 
personal letters describing 
experiences and impressions.  

I can write clear, detailed text 
on a wide range of subjects 
related to my interests. I can 
write an essay or report, 
passing on information or 
giving reasons in support of or 
against a particular point of 
view. I can write letters 
highlighting the personal 
significance of events and 
experiences.  

I can express myself in clear, 
well- structured text, 
expressing points of view at 
some length. I can write about 
complex subjects in a letter, an 
essay or a report, underlining 
what I consider to be the 
salient issues. I can select a 
style appropriate to the reader 
in mind.  

I can write clear, smoothly-
flowing text in an appropriate 
style. I can write complex 
letters, reports or articles which 
present a case with an effective 
logical structure which helps the 
recipient to notice and 
remember significant points. I 
can write summaries and 
reviews of professional or 
literary works.  

© European Union and Council of Europe, 2004-2013 | http://europass.cedefop.europa.eu  

Page 1 / 1  

Common European Framework of Reference for Languages (CEF): © Council of Europe  
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Appendix D: Multi-lingual glossary on social entrepreneurship  
ENGLISH BULGARIAN IRISH ROMANIAN SPANISH TURSKISH 

activity  дейност Gníomhaíocht activitate actividad Aktivite 

branding  брандиране Brandáil marca marca markalaştırma 

business 
communication 

бизнес  

комуникации                                    

Gnó 
Cumarsáid 

afacere 

comunicare 

negocio 

comunicación 

Meslek iletişimi 

commercial 
entrepreneurship  

бизнес 
предприемачество 

Trádálach 
Fiontraíocht 

commercial 

antreprenoriat 

comercial 

emprendimiento 

Ticari girişimcilik 

costs  pазходи                                         Costais cost costes Mal olmak 

customer  клиент Custaiméir client cliente müşteri 

digital  цифрови комуникации digiteach digital digital dijital 

environmental plan  екологичен план                                                                    Bearta comhshaoil plan pentru mediu Plan medioambiental Çevre tasarımı 

exit strategy  стратегия за излизане 
от инвестицията 

Straitéis Éalaithe                                              strategia de iesire Estrategia de éxito Çıkış stratejisi 

expenditure  разход Caiteachas cheltuiala gastos Gider 

equipment  оборудване Trealamh echipament equipamiento Ekipman 

financial support  финансова подкрепа Tacaíocht airgeadúil sprijin financiar Apoyo financiero Finansal destek 

grant  грант Deontas  bursa/grant Subvención Bağış 

hub  хъб Mol punct central/hub incubadora Aktarma merkezi 

idea generation  генериране на идеи Giniúint Smaointe generare de idei Generación de ideas Fikir yaratma 

improve  подобрявам Feabhsaigh imbunatatire mejorar Geliştirmek 

income  доход Ioncam  venit ingresos Gelir 

incubator  инкубатор Goradán incubator incubadora Kuvöz 

innovation  иновация Nuálaíocht inovare Innovación Yenilik 

legal structure  законова форма Bonneagar dhleathach  structura legala Estructura legal Yasal yapı 

measure  измервам Tomhas  masura medidas Ölçü 

mentoring  менторство meantóireacht mentorare Tutoría Akıl hocalığı 

mission statement  мисия Ráiteas Misin misiune Misión Hedef tanımı 

networking  работа в мрежа Líonrú  retea redes Ağ kurma 

http://www.tearma.ie/Search.aspx?term=tiontaire+anal%c3%b3g+go+digiteach&lang=3116659
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opportunity  възможност Deis oportunitate oportunidades Seçenek 

operational plan  оперативен план Plean Oibriúcháin plan operational Plan operacional Hareket planı 

organizational plan  организационен план Plean Eagraíochtúil plan organizational Plan organizacional Organizasyon planı 

potential  потенциал Féideartha potential potencial Potansiyel 

pricing  ценообразуване Praghsáil stabilire de pret precios Fiyat tespit etme 

product  продукт Táirge produs productos Ürün 

service  услуга Seirbhís deservire servicios Servis 

social business plan  социален бизнес план Plean Gnó Sóisialta plan pentru afaceri 
sociale 

Plan de negocio social Sosyal iş planı 

social change  социална промяна Athraithe shóisialta schimbare sociala Cambio social Sosyal değişim 

social 
entrepreneurship  

социално 
предприемачество 

Fiontraíocht Sóisialta 
 

antreprenoriat social Emprendimiento 
social 

Sosyal girişimcilik 

social enterprise  социално предприятие Fiontar Sóisialta intreprindere sociala Empresa social Sosyal girişim 

staff  персонал Foireann personal personal Personel 

social financing  социално финансиране Maoiniú Sóisialta finantare sociala Financiación social Sosyal para kaynağı 

social impact  социално въздействие Tionchar Sóisialta impact social Impacto social Sosyal etki 

social impact 
assessment  

оценка на социалното 
въздействие 

Measúnú ar 
Thionchar Sóisialta 

 

evaluare 

 

Evaluación 

Sosyal etki ölçümü 

stakeholder  заинтересована страна Geallsealbhóir parti interesate colaborador Paydaş 

success  успех Rath succes suceso Başarı 

supplier  доставчик Soláthraí  furnizor proveedor Tedarikçi 

challenge  предизвикателство Dúshlán provocare reto Zorlu görev 

resource  ресурс Acmhainn resursa recursos Kaynak 

risk analysis  анализ на риска Anailís Riosca analiza de risc Análisis de riesgos Risk analizi 

user  потребител Úsáideoir cel care 
foloseste/beneficiar 

Usuario 

Creación de empresas 

Kullanıcı 

venture creation 
process 

превръщане на идеята 
в бизнес 

Cruthú fhiontair 
Próiseas 

creare de capital 

proces 

proceso Girişim yaratma 
süreci 

http://www.potafocal.com/gt/?s=s%c3%b3isialta
http://www.tearma.ie/Search.aspx?term=geallsealbh%c3%b3ir&lang=3116659
http://www.potafocal.com/gt/?s=sol%c3%a1thra%c3%ad


Appendix E: Useful websites for CLIL  
 
http://c4lpt.co.uk   
This is the website for the Centre for Learning and Performance Technologies, run by online learning 
guru Jane Hart. The site keeps track of learning trends, technologies and tools in order to help other 
learning professionals understand them and implement them successfully in the classroom. There is 
a useful LearnTech News section, as well as a range of free resources including useful directories and 
lists of essential learning tools for the technologically-savvy teacher. 
 
www.wordreference.com 
Word Reference is a free online translation dictionary. 
Fact World (www.factworld.info) is a forum that supports content and language integrated learning 
and contains links to country reports, useful sites and contact details of key people in participating 
countries. There is also an e-group for this network at: www.yahoogroups.com/factworld 
 
www.scienceacross.org  
Current registration is for free-lifetime membership for the school. Promotes a participative attitude 
among the teachers' community. 
 
www.tieclil.org/ 
The TIE-CLIL project (funded through Socrates - Lingua Action A) promotes plurilingualism through 
the introduction of Content and Language Integrated Learning in five different EU languages 
(English, French, German, Italian, Spanish). The major aim of TIE-CLIL is to provide pre and in-service 
development programmes in CLIL for language teachers and subject teachers through building on 
existing knowledge of this field, to provide state-of-the-art understanding of theory and practice. 
 
www.eu-bluecard.com 
Eu-bluecard is an information network on living and working in Europe. Among other things, the 
network provides information on how to apply for a study VISA.  
 
http://ec.europa.eu/education/study-in-europe/ 
Although not specifially related to CLIL, this site contains lots of useful information on education in 
Europe including scholarships costs, country profiles and how to plan your studies. 

 
http://www.schengenvisainfo.com/eu-countries/ 
This site provides a list of EU states with detailed information about each country. 
 
http://www.clil-axis.net/ 
This CLIL-AXIS toolkit presents options for adapting methods, models and practices to enhance the 
development of key competences for the new reality of working life.  It provides insight into 
innovation and good practice on the integration of content, communication and culture in the world 
of education and work.  
 
The National Geographic website is a great place for all things to do with the planet: 
http://www.nationalgeographic.com/ 
 
The Association for Science Education (www.ase.org.uk) in the UK has some wonderful resources on 
it.  Go to (www.nationalstemcentre.org.uk/elibrary) for 6 Science Year CDs with links to thousands of 
pages of materials, software, drama, video and more and also go to the UPD8 link for science lessons 
based on the latest news stories.  

http://c4lpt.co.uk/
http://www.wordreference.com/
http://www.factworld.info/
http://www.yahoogroups.com/factworld
http://www.scienceacross.org/
http://www.tieclil.org/
http://www.eu-bluecard.com/
http://www.eurydice.org/portal/page/portal/Eurydice/ByTopicsResults?topicCode=aacm&subTopicCode=aamb
http://www.eurydice.org/portal/page/portal/Eurydice/ByTopicsResults?topicCode=aacm&subTopicCode=aamb
http://ec.europa.eu/education/study-in-europe/
http://ec.europa.eu/education/study-in-europe/
http://www.schengenvisainfo.com/eu-countries/
http://www.schengenvisainfo.com/eu-countries/
http://www.clil-axis.net/
http://www.nationalgeographic.com/
http://www.ase.org.uk/
http://www.nationalstemcentre.org.uk/elibrary/
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The UK National Curriculum website is a useful place to find information about the aims and 
objectives of curriculum content teaching with links to places to find resources, plans and resources 
produced by students themselves: 
www.gov.uk/government/collections/national-curriculum 
 
http://www.visualgeography.com 
User-generated visual geography content 
 
http://worldwidescience.org/ 
Creating and informing a global science community 
 
PDFs and Articles 
David Graddol has written two important papers on language learning around the world which have 
a clear link to CLIL: 
http://englishagenda.britishcouncil.org/publications/future-english 
http://englishagenda.britishcouncil.org/publications/english-next 
 
Content and Language Integrated Learning - England, Wales and Northern Ireland. National 
description 2004/2005: https://www.nfer.ac.uk/nfer/index.cfm?9B225E51-C29E-AD4D-0ADC-
75BABB6A5F03.  
 
Content and Language Integrated Learning at School in Europe: 
http://www.britishcouncil.org/europe/our-work-in-europe/content-and-language-integrated-
learning-clil 
 
Using Languages to learn and learning to use languages, by David Marsh: 
http://archive.ecml.at/mtp2/CLILmatrix/pdf/1UK.pdf 
 
CLIL / Emile report; the European dimension, Actions, Trends and Foresight potential: 
http://clil-cd.ecml.at/LinkClick.aspx?fileticket=ekwp4udVLfQ%3D&tabid=947&language=en-GB 
 
Learning English or learning in English: will we have a choice? A debate about global education and 
the role of English as the language of instruction.  
http://www.guardian.co.uk/theguardian/2005/apr/20/guardianweekly.guardianweekly1 

 

 

 

 

 
 
 
 
 
 
 
 
 

https://www.gov.uk/government/collections/national-curriculum
http://www.visualgeography.com/
http://worldwidescience.org/
http://englishagenda.britishcouncil.org/publications/future-english
http://englishagenda.britishcouncil.org/publications/english-next
https://www.nfer.ac.uk/nfer/index.cfm?9B225E51-C29E-AD4D-0ADC-75BABB6A5F03
https://www.nfer.ac.uk/nfer/index.cfm?9B225E51-C29E-AD4D-0ADC-75BABB6A5F03
http://www.eurydice.org/ressources/eurydice/pdf/0_integral/071EN.pdf
http://www.eurydice.org/ressources/eurydice/pdf/0_integral/071EN.pdf
http://www.britishcouncil.org/europe/our-work-in-europe/content-and-language-integrated-learning-clil
http://www.britishcouncil.org/europe/our-work-in-europe/content-and-language-integrated-learning-clil
http://archive.ecml.at/mtp2/CLILmatrix/pdf/1UK.pdf
http://clil-cd.ecml.at/LinkClick.aspx?fileticket=ekwp4udVLfQ%3D&tabid=947&language=en-GB
http://www.guardian.co.uk/theguardian/2005/apr/20/guardianweekly.guardianweekly1
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Appendix F: ELP Sources 
http://www.coe.int/en/web/portfolio/introduction  

http://www.coe.int/en/web/common-european-framework-reference-languages/uses-and-objectives  

http://www.coe.int/en/web/common-european-framework-reference-languages/documents#Relation  

http://www.coe.int/en/web/portfolio/the-dossier  

https://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf 

http://www.coe.int/en/web/common-european-framework-reference-languages 

http://www.coe.int/en/web/portfolio/the-language-passport 

 http://www.coe.int/en/web/common-european-framework-reference-languages 

https://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf 

Language Policy Unit, Strasbourg: www.coe.int/lang-CEFR 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.coe.int/en/web/portfolio/introduction
http://www.coe.int/en/web/common-european-framework-reference-languages/uses-and-objectives
http://www.coe.int/en/web/common-european-framework-reference-languages/documents#Relation
http://www.coe.int/en/web/portfolio/the-dossier
https://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
http://www.coe.int/en/web/common-european-framework-reference-languages
https://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
http://www.coe.int/lang-CEFR
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